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Foreword

Dear reader!

With this series of books we would like to invite and guide you to get to know Maria Montessori‘s 
comprehensive, pioneering pedagogy in concrete terms and to learn to apply it „step by step“. 
This enables you to create a supportive atmosphere in kindergarten and at home, as well as 
learning situations in which your children can also develop well and optimally according to new 
standards.

In recent years, the call for a new culture of education has been growing louder. Last but not 
least, various studies such as PISA or TIMS make us all aware that there is a lot to change in 
our education system. Certainly, one conclusion is the appearance of new educational plans for 
the elementary sector. The requirements here are intended to show educators a way to prepare 
children for the living conditions of today. In many conversations with course participants, we find 
again and again that many adults have few concrete ideas about how they can adapt to these 
challenges. They are still imprisoned with the expectations from their most diverse - in some 
cases long past - training, as well as with their own, not yet processed „parenting experiences“ 
from their childhood.

It can be observed that Montessori-Pedagogy - in relation to the present time - offers many of 
these people great help in reflecting on a new job. Why is Montessori-Pedagogy particularly 
useful? Certainly, this is because this „pedagogy“ emerged from the child‘s observation, which 
was carried out by a doctor. So, Maria Montessori did not develop a method of education, 
but as a doctor observed how the child learns and drew her own conclusions from it. This 
justifies its topicality in today‘s time. When creating the learning environment for children, today 
great importance is attached to incorporating knowledge from neurophysiology and modern 
psychology. This is completely in line with Maria Montessori’s knowledge, especially with regard 
to didactic structure. Thus, her method, which is based on the material she developed, has not 
lost its appeal.

From today‘s point of view, what has to be examined in particular is the role of the educator. Our 
experience has shown that the implementation of Montessori-Pedagogy requires a large amount 
of self-reflection and ultimately results in a genuinely new educational culture which - as Jesper 
Juul describes - gives us the opportunity to assume responsibility from obedience.

We both had to find out that this was a very intensive process of our own, because even in 
our training courses on Montessori-Pedagogy we still experienced that in theory there was 
talk of personal responsibility and self-activity - but the way of dealing with us adults was still 
predominantly characterized by a culture of obedience.

Thus it is not a surprise for us that in many Montessori facilities where all Montessori materials 
are to hand, the attitude of the educators however is still strongly characterized by the „old 
educational culture“. 
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It is therefore an urgent concern for us to use these manuals1 to offer educators in the elementary 
area an opportunity to reflect on their work on a daily basis and to develop the three competencies 
mentioned by Søs Bayer:

•  The competence to enter into relationships with children

•  The competence to take an important place in the life of children, even if one is not a parent

•  The competence to endure that educational reality is like life2

An important concern of this series is to show a concrete guide to how the thematic focal points 
of the “Educational Plan for Elementary Pedagogy” (BEP) are specifically reflected in Montessori 
Pedagogy.

These topics will accompany us in the description of the various activities.

For decades, the prevailing opinion was that learning to read and write was reserved solely for 
the school‘s educational mandate and could not already be offered in kindergartens.

Maria Montessori was originally - like her contemporaries - convinced of the unavoidable, arduous 
agony of learning to write and read. However, when she was working with the so-called „feeble-
minded“ children from 1889 to 1890 and later in the children‘s home (from 1907), she recognized 
that the effort that we considered necessary to learn the alphabet is completely unnatural and 
not associated with its writing, but related to the methods of teaching it.

She realized that writing is a psycho-physiological process. She became aware that the children 
perform many important preparatory movements in games, but these have nothing to do with the 
actual work.

The motor mechanisms are fixed in childhood - in the sensitive period of the muscular sense and 
the development of the coordinated movement system at the age of about four years. At six to 
seven years of age, this motor sensibility is no longer as strong.

„It is that of a child of four who strives to touch everything about him in his irresistible and 
unconscious attempt to stabilise his various movements.“3

When working with children between the ages of three and six it can actually be observed time 
and again how these young children acquire essential language skills through play activities that 
already provide them with the essential foundations for later language work (e.g. writing stories; 
spelling; grammar).

We wish that joy and love are at the centre of your work in fulfilling your educational mandate. 
Stay curious when you go on a journey of discovery with the children, for which this series of 
books gives you a holistic basis.

1 We chose the term „educator“ as the name for the accompanying persons of the children, in order to integrate 
the gender-specific term on the one hand and on the other hand to make it clear that for us this word contains 
the professional relationship competence, which is characterized by a personal authority and not by role-related 
authority.

2 Jesper Juul, „Vom Gehorsam zur Verantwortung“, Page 163
3 Maria Montessori: The Discovery of the Child, Ballantine, New York 1967, Page 204
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Speech Development

Speech Development

The child‘s most receptive period to learn language is up until the age of six.

Maria Montessori describes language as a 
psychic organ, indeed it can even be seen 
as an organ of the human brain. However, no 
child is born with a language. The respective 
language is something learned, so the child has 
to learn it himself. “This is not work in the real 
sense, because the child joyfully absorbs and 
incarnates language without tiring. This ensures 
that the child adapts to its surroundings and 
harmonises with its immediate surroundings.4” 

For the first two and a half years of life, Maria 
Montessori schematically illustrated language 
development (see page 9).

In this phase, learning the language becomes a joyful experience for the child. It follows an inner 
urge and therefore the effort is a pleasure. The child takes us by the hand and we let the child‘s 
willingness guide us. We are guided by it, when it shows interest and how long it is ready to 
receive.

Maria Montessori describes the teacher‘s attitude as follows: “If we don‘t want to reduce language 
work to teaching and lessons, we adults have to prepare in a special way. We have to be in love 
with the language ourselves, then our own attitude will also give the children the necessary 
appreciation.”

Lotte Ingrisch wrote in her book „The New 
Butterfly School“: „We have to become children 
and magicians again, all of us. Teacher 
and student, and don‘t both learn from each 
other? If they don‘t, an impermeable wall will 
separate them. You can neither teach nor learn 
through a wall. One remains untouchable for 
one another. And don‘t you just discover that 
teaching is only good if a common rhythm of 
breathing connects teacher and student? It‘s 
like in music. Conductor, orchestra and singer 
- if you breathe together, art is created.”5

Children develop their language skills by 
listening to adults as they speak, or by 
encouraging them to speak up and play along 
if they enjoy playing with sounds and words.

4 Baiba Krumins Grazzini: Das Lied des Lebens. In: Das Kind. Zeitschrift für Montessori-pädagogik. Heft 46, 2. 
Halbj. 2009, S. 54 ff. Hrsg. Deutsche Montessori Gesellschaft e. V. Wiesbaden

5 Lotte Ingrisch: Die Neue Schmetterlingsschule, Langen/Müller, München 2006, S. 67/68
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Speech Development according to Maria Montessori6

6 Maria Montessori: Das kreative Kind, Herder Verlag, Freiburg 1972, Page 103
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Speech Development

The child has already learned the language of his surroundings at the age of three. In our 
Montessori environment, we help him to become aware of what he already has so that he can 
use it for his further development. We must first be convinced of the spiritual aspect of language, 
this great gift of communication. This enables us to learn about our past and to get to know the 
world from all sides, even if we are physically far from the regions, the people or the times from 
which we read or hear. Therefore, the ability to communicate should make us feel grateful.

Lise Eliot writes: “Learning to speak is possibly the greatest intellectual leap in an individual‘s life. 
It opens up a whole new universe of questions, thoughts, social communication and opinions (…) 
These ultimately allow the child to mature into a fully developed personality. (...) Language is also 
the crucial basis for much of what we call intelligent behaviour. The more we understand how the 
linguistic organ of the brain develops, the better we can promote the most important basis for the 
intellectual development of our children.”7

The teacher has the task of optimally preparing the environment for this. All aspects of language 
such as vocabulary enrichment, writing and reading must come to life in the child‘s environment. 
Maria Montessori speaks of the power and magic of language that the teacher should remember 
while helping the children to expand their language.8

Seen in this light, language is not a study of an object, but help and preparation for real life.

7 Lise Eliot: What`s going on in There? Zitiert nach Baiba Krumins Grazzini. See Note 1
8 Compare with Note 1.
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